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EXECUTIVE SUMMARY

Artificial intelligence (AI) has rapidly become integral in daily life, and Texas K-12 students
and educators are navigating the opportunities and risks largely on their own. The Texas
Al in Education Task Force, a coalition of educators, administrators, higher education
professionals, industry leaders, parents, and nonprofit representatives, convened by the
Texas Advanced Computing Center (TACC) at The University of Texas at Austin, produced
this report to offer state policymakers a clear-eyed assessment of where Texas stands and a
concrete path forward.

THE CHALLENGE

Texas is one of only five states with no formal Al guidance for K-12 education, even though
student use has skyrocketed. Currently, only about a quarter of Texas school districts pro-
vide guidance for Al use for either teachers or students. This leaves students without the
guardrails needed to help them navigate Al appropriately. Continued inaction risks student
misuse, over-reliance on Al, harm to cognitive and social-emotional development, data
privacy violations, workforce unpreparedness, and uneven educational experiences across
1,200+ districts. This is particularly serious given the ubiquitous access to Al that today’s
students have outside of school. Because Texas is one of the largest public school systems
in the country, with roughly 1 in 10 U.S. K-12 students and 1 in 9 U.S. public school teachers,
this indecision has an outsized impact on student preparation for the entire country.

THE STAKES

The safety of Texas’ students is paramount and our children are exposed to Al embedded in
the technology they use every day in and out of the classroom. We need guidelines, literacy
frameworks, and professional preparation to support the responsible implementation of
Al. With 5.5 million K-12 students whose futures depend on navigating an Al-driven world,
the Task Force calls on state leaders to act with urgency. The infrastructure exists; what is
needed now is the political will and investment to use it.

THE FOUR RECOMMENDATIONS

1. Establish State Leadership
Texas should designate a leader with the authority to coordinate a
statewide K-12 Al strategy and convene an advisory board of educators,
parents, industry representatives, and policymakers. Without central
accountability, the state’s response will remain fragmented across 1,200+
independent districts.

&

Issue Statewide Guidance

Texas should publish guidance covering responsible use policies for
both educators and students, data privacy, Al procurement and student
assessment. Guidance should also reflect the need for community and
family engagement in the creation and implementation of local policies.

=

Fund Professional Development

The state should invest in a coordinated, hub-and-spoke initiative to
build Al literacy across all educators and administrators. The existing
Texas Computer Science Pipeline network should be expanded to address
Al safety, responsible use, and instructional integration as appropriate,
while building long-term capacity in educator preparation programs.

4. Update Student Learning Standards.
Texas should incorporate Al literacy through a phased approach of
updating the Texas Essential Knowledge and Skills (TEKS).
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Introduction

Al in Education Task Force Vision: All Texas
students are prepared to thrive personally
and professionally in an Al-partnered world.

Artificial Intelligence (AI) is poised to reshape every
aspect of our lives, from the way we work to how we
live. Al-driven technology has already become a virtually
inescapable part of our lives, requiring us to be proactive in
ensuring students remain safe, literate, and thriving as they
move through a world replete with these new technologies.
The issues that must be considered in contemplating Al’s
use in education are multi-faceted. When used properly by
a well-prepared teacher, Al has the potential to support and
customize student individual learning needs, foster critical
thinking, and supercharge creativity [1], but the high quality
evidence base supporting these positive impacts for K-12
students is extremely limited at this time [2]. Conversely, Al
can also be potentially damaging if students access Al tools
without appropriate guardrails or lacking the knowledge
and skills to critically evaluate Al outputs, safeguard their
personal data, discern the difference between human
relationships and AI generated outputs, and understand
how to use Al to support their learning rather than as a
substitute for deep thinking. Due to the rapid proliferation of
Al in society, even if Al student usage is banned in schools,
students need to develop foundational AI literacy skills
to avoid negative impacts on their social, emotional, and
intellectual development [1], [3], [4], [5].

As Texans preparing the next generation to harness the
power of Al, we must do so in a timely, thoughtful, purposeful,
coordinated, and safe way. We cannot afford to ignore the
impact that Al may have on child development, or assume that
if we simply ban the use of Alin schools that we are protecting
our children from its most deleterious effects. Doing so risks
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repeating the mistakes that were made when we failed to
prepare students with the literacy skills needed to navigate
the negative impacts of social media. Research from the
EdSafe Al Alliance indicates that 72% of teens have interacted
with Al companions, and 1 in 3 students say conversations
with Al are as satisfying as real-life friends [5]. Texas is a state
full of resources but the people who live within its borders,
Texans, are one of its greatest assets; students in grades
K-12 today will be the innovators of tomorrow, driving the
prosperity of the state and our entire nation. Texas, however,
has lagged behind the majority of states in issuing guidance
and preparing educators to prioritize student safety regarding
Al in K-12 education [6]. This report from the Texas Al in
Education Task Force outlines four key recommendations
that are necessary for Texas to strategically address both the
challenges and opportunities of Al in K-12 schools:

Recommendation #1:

The state of Texas should establish a
leadership structure for addressing
Al in K-12 schools and empower

it to guide development and
implementation of a strategic plan.

Recommendation #2:

The state of Texas should issue
guidance for the safe and effective use
of Al in K-12 education.

Recommendation #3:

The state of Texas should fund
professional development related to Al
in K-12 education.

Recommendation #4:

The state of Texas should revise student
learning standards (TEKS) to include
Al literacy.




Texas Al in Education Task Force

The Texas Al in Education Task Force has members repres-
enting the perspectives of K-12 teachers and administrators,
higher education professionals, education researchers,
industry and workforce leaders, parents, and nonprofit
organizations. The Task Force was convened by the Texas
Advanced Computing Center (TACC) at The University of
Texas at Austin. TACC currently leads several state and
national initiatives around computer science (CS) and Al
in K-12, including the Texas CS Pipeline, WeTeach_CS,
the Expanding Computing Education Pathways (ECEP)
Alliance and the AI Literacy for Innovation, Growth, and
Networking (ALIGN) project, the last of which funded the
Texas Al in Education Task Force with support from Google.
org. The purpose of the Texas Al in Education Task Force is
to bring together these diverse voices to ensure that every
Texas student is prepared to thrive personally and
professionally in an Al-partnered world. The Task Force
met several times during the spring of 2026 to examine the
challenges and opportunities posed by Al in K-12 education
and develop this set of recommendations for state leaders
which could inform a more coherent and strategic approach
to Al that builds the capacity of our K-12 system to center
student safety while leveraging the benefits of Al to improve
teaching and learning,.

What do we mean by Al?

In this report we are using the term Al broadly, as
we acknowledge that it is evolving rapidly. Currently,
our definition of Al includes (but is not limited to)
generative Al, agentic Al, and machine learning
algorithms. We believe the forms of Al will continue
to shift at a pace that outstrips policy development.
Our broad definition of Al is anchored in our belief
that actions the state of Texas takes should be based
on durable, principle-based approaches rather than
tied to discrete categories or tools, as they may
continuously evolve and be redefined.

Who is this white paper for?

This document is meant to inform state-
level policymakers and decision makers on
Al in K-12 education. It includes statistics,
recommendations, and guidance most
relevant to those who lead Texas. We hope
this report will act as both a catalyst and a
guide toward substantive action related to
investment and policymaking with regard to
Al education

If Al will be an important part of life and work, Texas students
need to be ready to navigate its use responsibly and safely
[7]. This includes maximizing Al's potential to improve their
learning and productivity while also minimizing Al’s potential
to diminish critical thought, productive struggle, or creativity
[2]. The vision of the Texas Al in Education Task Force is
that all Texas students are prepared to thrive personally
and professionally in an Al-partnered world. People must
be ultimately responsible for driving the innovation, which
is why we intentionally use the phrase “Al-partnered.” This
vision calls for educational institutions to expand their focus
beyond surface issues, such as academic integrity and data
privacy, toward a more comprehensive goal of advancing Al
literacy for all students and educators.

Al in education requires continuous learning, oversight,
guidance, and guardrails to mitigate risk and embrace
opportunities [2]. In this report, the Task Force reviews where
Texas currently stands as a state in terms of addressing Al
in K-12 education, and offers recommendations alongside
potential pathways to implementation that we believe
will be necessary to prepare our educators and students to
successfully navigate a world influenced by Al.




What do we mean by Al literacy for
students?

Al literate students are those who have developed
three core competencies: they understand how Al
works, they can evaluate Al critically, and they know
when and how to use Al responsibly to solve problems.

Technical Understanding: Al literate students do
not think of Al as a “magic box” but understand how
it works and what makes it different from human
intelligence.

«  Students understand that Al and Large Language
Models (LLMs) are the product of algorithms, are
dependent on training data, and produce outputs by
processing data and predicting patterns.

+  Students understand that Al chatbots or
companions do not “think” or “feel” because
they generate output based on probabilities and
patterns, not human empathy. They understand that
Al chatbots can be programmed to use sycophancy
to maximize engagement, not because the Al is
their friend.

«  Students understand that Al powers many of
the products they use such as social media,
online purchasing, search results, music
recommendations, and job applications. Students
also understand that Al influences what they see
and don’t see online.

Critical Evaluation: Al literate students practice
informed skepticism when using and creating with Al.
« TheyDon’t Believe Everything They Read:

Students understand that Al may be biased based
on flawed training data or produce inaccurate
results, termed “hallucinations”, due to the way
outputs are processed. They know that even these
hallucinations can appear convincing and include
fabricated citations. They know to cross-reference
Al-generated outputs with other reliable sources.

o Privacy: Students understand that LLMs may use
any information the students provide to train future
models and that once personal information is
shared, its privacy cannot be assured.

o Academic Integrity: Students understand when
and how to appropriately use Al to advance their
learning. They know the difference between using
Al as a thought partner or tutor and claiming Al-
generated content as their own.

Responsible Applications of Al: Students know how
to appropriately use Al to learn and solve problems
without sacrificing their own autonomy, critical
thinking, or creativity.

+  Students know how to use Al to brainstorm, get
feedback, debug code, or improve a draft product
rather than offloading critical thinking and
production to Al tools.

«  Students understand the tradeoffs between using or
choosing not to use Al for tasks.

In short, Al literate students know how to leverage Al tools
when appropriate to enhance their own personal skills
and capabilities, not replace them. If we want to protect
students, we must help them to build their AI literacy
muscle as a core component of their school experience. To
do so, Texas educators themselves must be prepared to help
students develop Al literacy.




“As Al becomes more prevalent as
a revolutionary tool in our lives and
in our workforce, we must ensure
that this technology is developed

in a responsible and ethical way
in Texas to help boost our state’s
growing economy.”

- Governor Greg Abbott

Background Information

Al in K-12 education is ripe with opportunity and risk.
Unlike many other educational technologies (i.e. calculators,
smartboards, digital textbooks), Al has been described as
an “arrival technology”, meaning it generally hasn't been
purposefully chosen by educators or policymakers through a
deliberative adoption process, but instead has simply arrived
in society and schools by way of any internet connected
device [8]. Al also differs from past educational technology
tools in its potential to replace student critical thinking and
agency because it can generate content, simulate human-like
conversations, process student information, and influence
student decision-making. As such, the challenges associated
with the rapid proliferation of Al are unique. Al poses a
myriad of risks related to its use in K-12 education by
both students and educators. The safety and wellbeing of
Texas students should always be at the forefront of our minds.

A 2026 report from the Brookings Institute [1] summarizes
the risks:
« Al can threaten students’ safety through misuse
« Al can undermine students’ cognitive development
« Al can impede students’ social and emotional
development
« Al can degrade trust in education
« Al dependence can erode students’ autonomy and
agency

The dangers to students’ mental health, wellbeing, and
cognitive, emotional and social development are real.
Additionally, improperly used by untrained educators, or in
inappropriately designed education systems, Al can diminish
students’ engagement in the productive struggles required
for deep learning.

While the risks are numerous, Al also has the potential to
be beneficial when used in a responsible way. The same
2026 report from the Brookings Institute which generated the
list of risks above also highlighted benefits of Al integration
in classroom settings [1]. These benefits include how Al can
potentiallyenhancestudentlearningthrough personalization,
expand access to education, and improve student assessment
and feedback. However, Al literacy is the key to putting the

responsible use of this technology into action. It is this Al
literacy that can supplement strong instruction, allowing
educators and students to explore the additive benefits of
this technology when Al-enhanced learning experiences
are scaffolded and grounded in sound pedagogy. Al literacy
guidance must keep student safety as a cornerstone of
any initiative, action, or policy [9]. Student safety not only
revolves around the safe use of Al tools, but around guardrails
that take into consideration screen time, student privacy, age
appropriate practices, and more [10]. Schools must provide
adequate guidance on collaborative practices across subjects
that ensure students are using educational technology
efficiently, effectively, without offloading cognition, and with
a clear understanding on appropriate uses and length of use
of the technology [11], [12].

Regardless of its risk and potential benefits, AI’'s economic
impact is extensive. The Federal Reserve Bank of St. Louis
estimated that Al-related categories fueled 39% of the United
State’s gross domestic product (GDP) growth in the first
three quarters of 2025 [13]. With so much current interest,
it is difficult for analysts to estimate what Al's impact will be
in the next 2, 5, and 10 years. Al also represents a major
part of the economic future of Texas. Large tech companies
headquartered in Texas are aggressively leaning into Al, but
as availability becomes ubiquitous, small and mid-sized

Spurring Innovation through Pace-
Setting Projects

Outside of education, other areas of the federal
government have taken action regarding Al. The United
States has funded several ambitious Al-related projects,
each with a single accountable leader and timelines,

as part of initiatives like the Artificial Intelligence
Acceleration Strategy [14]. In an education context,
Texas could spur innovation and dissemination of
effective tools and practices by investing in projects
that rigorously implement and evaluate Al-enhanced
instructional or productivity tools to determine their
effectiveness. These pace-setting projects could be
connected as a learning network to ensure the lessons

learned in some districts and contexts are shared
across the K-12 education ecosystem systematically.
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Figure 1: Map of the United States Tracking State-level Al Guidance Issued

businesses of all types are increasingly exploring how Al can
improve their productivity. As we enter the future, the Texas
workforce needs to be fluent in Al so that the state can remain
an economic leader.

As Al has rapidly expanded, so has the need for local, state,
and national governments to understand and address
the impacts of generative Al on people, institutions, and
society as a whole. Texas has yet to issue guidance at the
state level related to Al in K-12 education [6] and thus is
exposing our state and our children to increased risks. Some
of these risks include a greater likelihood of unprepared
students experiencing harms of Al tools which lack age-
appropriate guardrails, losing its competitive advantage in
preparing the next generation of students to lead in an Al-
dependent economy, and failing to create iterative learning
systems which can prepare Texas students to thrive in their
post-secondary pathways. As of 2024, a total of 22 states had
established guidance for Al in education [6]. In 2026, that
number jumped to 45 states and the territory of Puerto Rico.
These states have formally established guidelines or have
established official processes for doing so (see Figure 1).

TX School District AI Usage (N=280)
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Figure 2: Texas District Al Usage and Policies
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State executive orders, legislation, and guidance related
to Al in education typically include various layers, such
as privacy, ethics, and academic integrity [15]. Each state
is unique, and guidance varies from state to state in terms
of depth, content, reach, and responsibilities. Some states,
such as North Carolina, provide specific examples of various
levels of Al usage that would be appropriate for students and
teachers, with sample lessons that operationalize what these
levels mean in practice. There are also common concepts
in state-level guidance that occur frequently. For example,
many states, such as Arizona, California, West Virginia, New
Mexico, and Tennessee, highlight the need for a human-in-
the-loop in any Al-facilitated decision-making process. Links
to Al policies and guidance from other states and territories
in the U.S. can be found in Appendix A while examples of
guidance from other countries can be found in Appendix B.

Education leaders in Texas want help regarding Al In the
fall of 2025, the University of Texas at Austin and the Texas
Association of School Administrators (TASA) conducted
a survey of school and district leaders in the state. Survey
respondents included 322 individuals, representing 277
districts, with 80% of respondents
identifying as either superintendents
or assistant superintendents. Results
found that 86% of respondents
indicated that teachers used Al in
their schools or districts and 61% of
respondents indicated that students
utilize AI (Figure 2). In contrast to
those numbers, only 29% reported that
their district had a policy related to
student use of Al and 20% reported a

TeachersiStalt policy related to Al usage for teachers
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and staff. When administrators were asked to indicate what
types of support they needed related to Al, 40% responded
that they needed help with policies and guidance (including
examples). This category was by far the greatest need, with
professional development and training coming in second at
26%.

While demand from Texas educators and administrators
is present, the state of Texas has not formalized any
guidance for professional development, systems design,
or allowable uses of Artificial Intelligence in education.
Texas is only one of five states to remain without
guidance or substantive movement toward guidance
(South Dakota, Nebraska, Kansas, and New York are the
other four). Texas is not opposed to providing guidance and
regulation over Al systems in other government functions, as
it has done so through HB 149 and SB 1964, but currently no
guidance exists that is focused on the unique context of Al in
Texas K-12 schools. Fortunately, Texas has several advantages
that make addressing Al in education at a systemic level
possible.

Texas already has the infrastructure to act by leveraging the
following;:

« Texas’ standards for student learning are set
by the state and required to be taught. Unlike
many other states, Texas has specific course and
grade level standards called the Texas Essential
Knowledge and Skills (TEKS), which are legally
required to be taught. So, when Texas defines
what a student should know and be able to do,
the expectation is that districts must follow those
standards. In some states, standards are treated
more as recommendations. As such, if Texas
integrates Al literacy and education into the TEKS
and provides educator training, adoption is more
likely to be uniform across all districts — giving
the state a uniquely powerful lever to ensure every
Texas student receives consistent Al education
regardless of their zip code.

« Texas has wisely already built a statewide
professional development network focused on

building capacity for K-12 computing education.
This investment, called the Texas Computer Science
Pipeline Initiative (TXCSP), has been funded by the
Texas Legislature and managed by and managed

by TACC’s WeTeach_CS program at The University
of Texas at Austin since 2024. The TXCSP network
combines public and private funding streams to
support a coordinated effort to empower thousands
of educators with the skills and competencies
needed to teach computing-related subjects in

K-12 (i.e. computational thinking in K-8, computer
science, cybersecurity, data science, etc.). Due

to educator demand, the TXCSP is also piloting
professional learning related to Al but is not
currently equipped to address the scale of training
needed to reach all of the K-12 Texas educators who
need Al preparation. This existing network, which
served over 1,100 schools and over 4,800 educators
since 2024 in every Education Service Center region
of Texas, could be leveraged to scale up Al educator
professional development. Rather than building

a new infrastructure from scratch, Texas can
accelerate Al educator preparation by expanding
the TXCSP’s existing reach and relationships,
dramatically reducing both the time and cost
required to bring Al-ready professional development
to educators statewide.

Texas has the largest number of R1 Institutions
of Higher Education in the country, a network

of 20 Education Service Centers, a plethora of
professional organizations such as the Texas
Computer Education Association (TCEA) and

the Texas Association of School Administrators
(TASA), non-profits, and employers who could

be engaged in a coordinated effort to build Al
literacy for educators and students. Many of these
organizations are already engaged in the TXCSP

or doing Al training independently and are eager

to work as part of a larger state strategic endeavor
to maximize efficiencies. With the right state-level
coordination, Texas R1 institutions, Education
Service Centers, and organizations can be unified




Across all 50 states, Texas has the largest K-12
teaching workforce. Approximately 1 in every 9 public

school teachers in the United States works in a Texas

classroom [16]. Additionally, in 2025-26, the Texas
public schools employed more people (797,700) than
the civilian workforce of 12 states [17].

into a powerful, self-reinforcing network that
accelerates Al literacy education at a scale few other
states could match.

«  With philanthropic funding from Google.org,
TACC also recently launched the Al Literacy for
Innovation, Growth, and Networking (ALIGN)
project, a statewide initiative designed to build
Al literacy among educators, district leaders, and
community stakeholders in Texas. ALIGN engages
district-level leadership, classroom educators, and
informal learning partners to ensure that Al literacy
is meaningfully integrated into instruction, policy,
professional development, and community learning
ecosystems. Numerous other Al education projects
are being funded across Texas through corporate,
philanthropic, and federal grants. A coordinated
state strategy could leverage and connect these
disparate programs, ensuring that learning is shared
across the educational ecosystem. Texas is therefore
uniquely positioned to move quickly, and a state-led
strategy can multiply the impact of these existing
investments by turning a set of promising efforts
into a cohesive, statewide movement.

« Texas is home to a growing number of pioneers
in the tech industry and higher education. These
will be critical partners as the state does this work.
Texas is one of the most business-friendly states
and this demands that we also remain strategic
about how our K-12 educational systems partner
with employers to prepare our youth for success in
the workplaces of the future, many of which will be
impacted by generative Al

All of these conditions (and more) lead the Task Force to
believe that the recommendations set forth in the following
section are not only necessary for the state of Texas, but
that the state can build on a strong policy infrastructure and
existing educational networks to successfully develop and
implement a statewide strategy for addressing Al in K-12
schools that protects children while also preparing them to
navigate an Al-enabled world.

Recommendations

To drive Texas toward action regarding Al in K-12 education,
the Texas Al in Education Task Force kicked off with an
in-person meeting on March 26, 2026. Bringing together
leaders from K-12 education, academia, industry, and other
community stakeholders, the group centered its work on the
following vision: All Texas students will be prepared to thrive
both personally and professionally in an Al-partnered world.
Task Force members identified key barriers to progress toward
this vision and collaboratively proposed recommendations
to move toward solutions. The suggestions generated in the
meeting were numerous, but had several clear throughlines
that are distilled into four main recommendations.

The Texas Al in Education Task Force recommendations are:

« Recommendation #1:
The state of Texas should establish a leadership
structure for addressing Al in K-12 schools
and empower it to guide development and
implementation of a strategic plan.

« Recommendation #2:
The state of Texas should issue guidance for the safe
and effective use of Al in K-12 education.

« Recommendation #3:
The state of Texas should fund professional
development related to Al in K-12 education.

« Recommendation #4:
The state of Texas should revise student learning
standards (TEKS) to include Al literacy.

For each recommendation, we have included a section below
that contains descriptions that expand on the ideas, offer
potential avenues for how they might be achieved, and lightly
examine how other states have approached similar tasks.

Texas’ education system occupies a space of important
national leadership as it has one of the largest student

populations in the country. Approximately 1 in 10 K-12
students in the United States go to school in Texas.




% Recommendation #1:

The state of Texas should establish a leadership structure
for addressing Al in K-12 schools and empower it to guide
development and implementation of a strategic plan.
Given the critical need to prepare all Texas students to
productively navigate a world influenced by Al, Texas should
identify aleader empowered to coordinate the state’s response
to this challenge in K-12 education. This leader should have
a mandate to develop, with input from a broad range of
constituents including educators, parents, employers, and
students, a strategic plan addressing Al in K-12 education
that prioritizes student safety and responsible use. A
strategic plan should be inclusive of the recommendations
that follow and guided by a state vision of Al literacy. It
should define measurable goals for implementation, identify
resources needed to achieve those goals, and articulate clear
mechanisms for implementation and accountability. It also
needs to have built-in cycles of iteration, given the rapid pace
of change in the Al landscape.

Texas has enacted legislation addressing Al, but none of
it is directly addressed at the K-12 education space. Some
examples of Al legislation are HB 149 from the 89th Texas
Legislature, which regulates Al product development, and HB
3512, which mandates training for state and local employees.
There is also SB 1964, which created a state Al governance
framework that applies broadly to the public sector, including
school districts, but it lacks specific education-related
direction to ensure strong and consistent application. A
designated leadership structure focused on the area of K-12
education could ensure that state policies, regulations, and
accountability mechanisms effectively address the unique
needs of the K-12 education system and the children it is
responsible for protecting.

Each state addressing Al in K-12 education is structuring
its efforts in unique ways that align with the state’s goals
and needs. To guide this work, many states such as Alaska,
Delaware, Colorado, and Tennessee, among others, have set
up either advisory boards, strategic planning committees,
a point person at the state education agency, an Al czar in

the Governor’s office, or a combination of the above. Texas
needs a structure, headed by an individual with the authority
to lead, to move forward toward a clearly articulated strategy.
Leaving it to each of the 1,200+ school districts in the
state to independently navigate the novel challenges of
Al in education will not result in Al literacy for all Texas
students. The most important thing the Task Force would
like to emphasize is that while flexible implementation is
possible, completion of this particular recommendation is
pivotal to the success of the others. Below, we have outlined a
few suggestions on how leadership could be set up.

Establish a singular leader at the Texas Education
Agency

While Al in education may need to involve input from
multiple Texas agencies and the governor’s office, the clearest
place to have a leadership position solely dedicated to Al
in grades K-12 is at the Texas Education Agency (TEA). The
TEA Commissioner is appointed by the governor, as is the
State Board of Education (SBOE) Chair, and we believe that
a coordinated effort between the governor’s office and TEA
is needed to facilitate collaboration with other agencies.
We recommend that TEA define a singular role that is
responsible for Al in K-12 education and empowered to lead
the development of a high-level strategy. This individual role
would need to have a special set of attributes attached to it in
order to be optimally functional.

The leadership position would need to be:

« authorized to make decisions

« able to freely communicate and collaborate across
the entire organizational structure of TEA and
with others outside of TEA, since addressing both
teaching with and about Al requires actions across
multiple components of the educational ecosystem

« empowered to convene working groups with a
diverse cross-section of stakeholders from the
public and private sectors

« able to gather feedback from parents, students, and
the general public
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https://education.alaska.gov/State_Board/october-2025/9.1_Alaska%20K12%20AI%20Framework_final_v2.pdf
https://education.delaware.gov/educators/academic-support/standards-and-instruction/digital-de/instructional-resources/ai-in-delaware-education/generative-ai/
https://www.coloradoedinitiative.org/wp-content/uploads/2024/08/Colorado-Roadmap-for-AI-in-K-12-Education_August-2024.pdf
https://www.tn.gov/finance/ai-council.html

m Al in Education Leadership Structure

A single State Head of Al in the Office

of Administration; Al Coordinator
recommended in the Artificial Intelligence
Guidance for Local Education Agencies
documentation.

The Al in Education Steering Committee
for Colorado launched in December

2023 to focus on Al advancements and
opportunities and explore the future of
education in Colorado. Recommendations
from five different working groups and

a student advisory panel informed the
steering committee’s overall guidance.

Al Director established as a necessary
role in the Guidelines for Al Integration
Throughout Education in the
Commonwealth of Virginia.

Create supportive structures to guide progress

While a singular leader is important for sustained action
and accountability, this individual will not be able to take
on the necessary work alone. A broader advisory committee
consisting of representatives from workforce, higher
education, state government, parents, and most importantly,
K-12 teachers, administrators, and trustees, can support
strategic plan development and vetting. SB 1964 created
a similar advisory board for state agencies on Al but due
to the unique needs and concerns surrounding Al in K-12,
we recommend a separate advisory board that can bring a
holistic education-to-workforce perspective to the table.

Parents in the Loop
Throughout our Task Force conversations, it became
obvious that many stakeholders felt parents were an
extremely important group to include.
* Input: Solicit input from parents and families
during the development of guidance at a

state and district level

Transparency: Help parents understand
when Al will be taught, why, how it can be
used appropriately, and how concerns of
parents will be addressed

Learning: Provide Al literacy training for
parents and families

g

The state of Texas should issue guidance for the safe and
effective use of Al in K-12 education.

The majority of states have issued guidance to K-12 leaders
and educators concerning Al in education. Texas is one of
only five states who have provided no guidance at a state level
to help districts navigate the challenges of Al in K-12. While
this guidance does not need to be prescriptive, examples
of how to craft policies or local guidance for employee and
student usage of Al would be valuable to administrators.
The state’s K-12 Al leadership can work in collaboration
with organizations representing administrators, local school
board members, and K-12 technology professionals to craft
this guidance.

Recommendation #2:

The state of Texas has passed Al-related legislation, just
not aimed at K-12 education. HB 149 regulates Al product
development and HB 3512 mandates training for state and
local employees. Other efforts of Texas to address Al like the
revised version of Texas Administrative Code Chapter 219, fall
short of addressing the specific needs of K-12 education and
are insufficient in providing guidance for K-12 schools and
districts to address Al

North Carolina’s guidance was created around four
focus areas: Leadership and Vision, Human Capacity,
Curriculum, Instruction, and Assessment, Data Privacy
and Cybersecurity, and Technology, Infrastructure, and
Devices.

California’s guidance has an emphasis on human
connection and mental health, alighment to computer
science standards requirements, and a focus on data
privacy and security.

New Mexico’s guidance offers an Al literacy framework,
addresses the need to ensure the digital divide is
addressed and emphasizes the need for the human-in-
the-loop.

Arizona’s guidance emphasizes the need for human
agency and oversight. It also clearly establishes the
need for Al literacy and alighment to CS and other
educational standards. The implementation for Al
Guidance is provided as a three-phase plan: Stage 1:
Creating a strong foundation and task force; Stage
2: Build momentum with early adopters; Stage 3:
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https://dese.mo.gov/media/pdf/artificial-intelligence-guidance-local-education-agencies
https://www.coloradoedinitiative.org/wp-content/uploads/2024/08/Colorado-Roadmap-for-AI-in-K-12-Education_August-2024.pdf
https://www.education.virginia.gov/media/governorvirginiagov/secretary-of-education/pdf/AI-Education-Guidelines.pdf
https://docs.google.com/document/d/1U-AwwwBg7glJ4ZDlcKVzARuFRPWwUWzqRN2rOgT9zlA/edit?tab=t.0
https://www.cde.ca.gov/ci/pl/aiincalifornia.asp
https://web.ped.nm.gov/wp-content/uploads/2025/05/NM-AI-Guidance-Signed-4-29-2025.pdf
https://in.nau.edu/college-education/wp-content/uploads/sites/359/2025/05/AZ-GenAI-Guidance-v26.01.pdf
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Levels

Full Description

Al can be used In the pre-work for the assessment Including brainstorming, outlining, researching, creating

understanding.

1 Al Plannin structures, and generating ideas for improving work.
9 This level focuses on the effective use of Al for lanning, synthesis, and ideation but assessments should emphasize
the ability to develop and refine these ideas independently
Student may collaborate with Al to help plete the task, i g idea g tion, drafting, feedback, and
2 Al Collaboration fi Stud Id critically evaluate and modify the Al-suggested outputs, demonstrating their own

3 Full Al Use

8

Al may be used to complete any elements of the task unless specific use cases are communicated by the teacher.
The focus is on students directing Al to achieve the assessment goals while maintaining critical oversight and
evaluation to achieve goals and lulnpldillml.

Above: North Carolina developed the Acceptable
Al Use Scale for students and educators to help
understand, communicate, and make decisions
about Al use

Process Suggestions for Guidance Issuance

The Texas K-12 education system is currently addressing a
myriad of factors related to Al A strong first step for the state
of Texas is to assess which categories of guidance are needed.

Potential categories include:

«  Responsible use guidelines for students and
employees

«  Data privacy and security

«  Considerations for procurement of Al-related tools
and services

«  Student assessment

+  Use of Al for administrative purposes

«  Use of Al for instructional purposes

«  Tools for developing district strategic plans for Al

«  Strategies for parental and community involvement

«  Evaluation of student outcomes

-@- Recommendation #3:

The state of Texas should fund professional development
related to Al in K-12 education.

Texas has the opportunity to be a national leader in student
academic achievement and Al literacy education, readying
educators, administrators and students alike to navigate the
challenges that are on the horizon and responsibly leverage
appropriate and beneficial opportunities. The Task Force
firmly believes that Texas should take the initiative to lead at
a statewide level. We cannot leave it to vendors, individual
school districts, or philanthropies to do the large-scale and
strategic capacity building that is needed to respond to this
moment. In 2025-26, Texas employed over 377,000 teachers
and almost 38,000 administrators [17]. These educators
must learn how to evaluate Al instructional tools, how to
evolve their instruction and assessment to mitigate against
cognitive offloading and ensure academic integrity, and most
important, how to equip their students, whether Al is used
directly in the classroom or not, with the knowledge, skills,
and discernment needed to thrive in an Al-enabled society.
The scale of upskilling our educational workforce is such
that uncoordinated efforts will result in scattered pockets of
readiness among the 1,200 districts and charters and their
nearly 9,000 campuses, leaving many students behind. The
state of Texas needs to invest to ensure that every school
is capable of preparing all students in Al literacy, all while
guarding against the potential negative impacts of Al on
students. While the focus of this report is on teaching and
learning specifically, adults across the educational system
need training to critically evaluate Al tools before considering
the potential productivity gains that could come from them.
A coordinated professional development initiative, with
clearly defined outcome measures, is the most effective
way to produce the Al literate educator workforce which is
necessary to protect our students.
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Who needs to learn more about Al?

Elementary teachers
Middle school teachers
High school teachers
Para-professionals

Counselors

School and district IT staff

School and district administrators

School board members

Pre-service teachers

Educator Preparation Program instructors

Funding Approach

One of the most straightforward levers that the state of
Texas has in its repertoire is funding. This large-scale effort
requires strong state leadership and can be implemented in
collaboration with the many public and private institutional
resources already present across Texas. Texas has a variety
of current programs that support teachers, principals, and
superintendents, but none are fully equipped to build at
scale the Al-relevant competencies the professionals in our
K-12 education system need. Establishing a funding initiative
focused exclusively on Al-related professional development
would ensure that Texas educators are equipped to help
students build the critical understanding and habits of mind
necessary to leverage Al safely and appropriately while also
navigating the potential negative implications of Al usage.

The objective of a statewide strategic professional develop-
ment initiative would be twofold:

1. build the capacity of K-12 educators and
administrators to minimize Al risks and ensure
responsible use

2. develop the collective capacity of institutions across
the state to provide high-quality, continuously
relevant professional development and educator
preparation related to Al for new teachers and
administrators in the future.

To address the delivery of funding, the Task Force would like
to emphasize that a centralized, hub-and-spoke approach
would be preferable to a model that relies on individual
districts or organizations to apply for funding from a
disconnected set-aside pool of money. The hub-and-spoke
approach would have one organization act as a centralized
coordinator of the professional development network,
supporting partner organizations across the state through

sub-contracted funding, train-the-trainer initiatives, and
tracking the combined progress toward overall goals. Such
an Al learning network could also facilitate systematic
sharing of the lessons learned from each component of
the network, accelerating the sharing of best practices and
preventing adoption of ineffective programs or strategies.
This model has been leveraged by the TXCSP initiative to
successfully engage hundreds of institutions and professional
development providers and serve thousands of Texas teachers
over the past three years. With additional dedicated funding
commensurate with the challenge of reaching all of these
teachers, the TXCSP network could be expanded to provide Al
professional development to educators, administrators and
leaders at scale while also coordinating a coherent reporting
and accountability process to track progress toward educator
capacity across the state.

HB 3512

State legislators have recognized the need
for public sector employees to receive
training related to Al. Texas HB 3512 of the
89th Legislature mandates Al training for
state and local government employees.
This initiative mirrors the cybersecurity
training mandates that already exist.
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Anticipated Timing of Professional Development
Needs

Funding also needs to reflect the anticipated professional
development needs in the short- and mid-term.

« Basic Al literacy training:

Educators have an immediate need to understand
the opportunities and risks associated with

Al become critical evaluators of educationally
appropriate Al tools, and grow their skills to ensure
student safety and advance their learning.

« Alintegration for educators:

If all students should become Al literate, then all
teachers should be Al literacy teachers. Al as a
subject is cross-disciplinary, so at least some of the
focus of professional development efforts in the
state needs to address how any teacher can weave
Al literacy into their classroom.

« Standards-specific professional development:
Once the standards of learning are revised to
incorporate Al there will be a specific need to
provide training for educators related directly to
those revisions.

From the beginning, training initiatives should be grounded
in research. As Texas educators progress toward proficiency
in understanding and teaching AI, deeper professional
development can take place. For example, user teams of
administrators could work on models of classroom design
built around strategic development of Al literacy.

Education Preparation Programs
Another element that needs to be considered is how
the Education Preparation Programs (inclusive of both

traditional pre-service teacher preparation as well as
alternative preparation pathways) address Al literacy in
their training. Educator Preparation Programs in Texas
annually produce over 15,000 certified teachers [18].

|-5=5/ Recommendation #4:

The state of Texas should revise student learning
standards (TEKS) to include Al literacy.

One clear advantage that Texas has in developing a statewide
Al strategy is the Texas Essential Knowledge and Skills
(TEKS). Unlike some other states, where standards serve as
guidance, the TEKS are required for instruction. Decisions
at the district, school, and classroom levels are guided by
the TEKS, which define what students should know and be
able to do at each grade level and in every course. Standards
are vital because they guide the creation of content across
every level of the education system, from what curriculum
providers put into their lessons to what PD providers train
teachers to teach and to what students eventually learn. Al is
currently explicitly mentioned in the TEKS for only three high
school courses. The Task Force believes that it is imperative
that Texas take steps to officially include Al literacy into the
TEKS.

Elementary and Middle School Standards

At the elementary and middle school levels, technology is
taught through the Technology Applications TEKS. Our
review of the TEKS found that there is no mention of Al, but
they do include “emerging technologies” in the introduction
for each grade (b)(1) and in the creativity and innovation
section (Figure 3). Our suggestion is to make limited edits to
the introduction and creativity and innovation sections of the
Technology Applications TEKS for upper elementary and/
or middle school grades to specifically name Al literacy as

§126.17(c)(4) Creativity and innovation--emerging
technologies. The student demonstrates a thorough
understanding of the role of technology throughout
history and its impact on societies. The student is
expected to:

(A) discuss/explain/evaluate how changes in technology
throughout history have impacted various areas of study;
(B) discuss/explain/evaluate how global trends impact
the development of technology; and

(C) transfer current knowledge to the learning of newly
encountered technologies.

Figure 3. §126 Texas Essential Knowledge and Skills for
Technology Applications
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something that should be covered. Updates should support
age-appropriate student understanding of how Al works,
enabling them to think critically about Al-generated outputs
and to navigate both the benefits and potential unintended
consequences for individuals and society. While teaching
with or about Al may not be appropriate for primary age
students, we know that, like social media, even young
students are exposed to Al outside of school. Therefore, we
have an obligation to prepare them with the knowledge and
skills needed to understand the distinction between Al bots
and human interactions. Waiting until high school to address
these dangers would be a mistake.

+  §127678(d)(9B) Cybersecurity Capstone,
describe the integration of artificial intelligence
and machine learning in cybersecurity;

+  §127687(d)(6Q) Game Programming and
Design demonstrate an understanding of artificial
intelligence and develop and implement artificial
intelligence;

+ §127689(d)(5A) Advanced Cloud Computing,
define machine learning and discuss its impacts on
society, business, and technology;

Figure 4. §127 Texas Essential Knowledge and Skills for
Cybersecurity Capstone, Game Programming and Design,
and Advanced Cloud Computing

High School Standards

While it is important to include Al literacy education in
elementary and middle school to lay the foundation for
a deep understanding, high school standards are equally
important to be amended to include Al High school students
are much closer than their younger peers to actually entering
the workforce, enlisting in the military, or continuing on to
postsecondary education. Our review of the TEKS found
that only three courses at the high school level had wording
that directly connected with AI (Figure 4). Notably, while in
2014 Texas led the nation in being the first state to require
computer science to be offered at high schools, currently Al

is not directly addressed in the majority of computer science
course standards, including Fundamentals of Computer
Science and Computer Science I, II, and III.

The Al in Education Task Force recommends a phased
approach for incorporating Al literacy into the TEKS.
Because the updating of TEKS is a lengthy, rule-governed
process which can take several years to implement, it will be
necessary for the legislature to direct the SBOE to fast-track
updates. The phases recommended below would facilitate a
more rapid update process.

o Phase One: The state should require minor
revisions to preamble language for all CTE courses
so that language focused on Al literacy could be
inserted generally and widely into a large number
of courses. If this language were updated in the
employability standards that apply to all CTE
courses, it would have the greatest likelihood of
ensuring that most high school students receive
instruction in Al literacy. According to the TEA,
in the 2024-25 school year, over 1.5 million Texas
students enrolled in a CTE course, representing
92% of the total high school population. This could
happen in 2026 if it were a priority for the SBOE
Chair and should happen no later than 2027.

o Phase Two: The Legislature should direct SBOE
to update computing courses from the IT Cluster
to include more detailed Al standards (i.e.
Fundamentals of Computer Science, Computer
Science I) and open them up in 2027 for a more
detailed revision. Because most of these courses
were last updated in 2022, the earliest date for
implementing new TEKS in classrooms would likely
be 2031 if the historical process for updates were
followed.

o Phase Three: The Legislature should direct SBOE
to review TEKS for core academic courses in Grade
7-12 holistically, to develop a coherent strategy for
addressing Al literacy as appropriate across the
different disciplines.

o Phase Four: The Legislature should direct SBOE to
update the K-8 Technology Applications TEKS to
include Al literacy.
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This approach allows for broad and timely integration of Al
literacy across courses while recognizing that some areas
require more explicit, standards-driven inclusion. Any
standards changes need to come with relevant educator
professional development, supporting the vital need for
funding to build capacity laid out in sections above.

The suggestions outlined above provide a balanced approach
to standards updates - allowing for Al literacy to be rapidly
added broadly but then incorporated more deeply through a
more traditional revision process. In general, the Task Force
believes that the standard timeline for updating the TEKS is
not sufficiently suited to match the rapid speed at which this
technology is developing.

Risks of Non-Action

The recommendations outlined above are suggestions
generated from the collaborative efforts of the Texas Al in
Education Task Force. The Task Force has pointed out the
directions that it believes the state should move, but the
Task Force itself cannot carry out the actions. Texas has the
opportunity to be at the forefront of responsible use of Al
in K-12 schools, but only if it acts. Texas students are using
Al tools “in the wild,” without guardrails, even when their
schools have banned it. If our goal is to protect our students,
then we must equip them with the knowledge, skills, and
discernment needed to navigate a world infused with AL Our
students will not be prepared to thrive in a world driven
by Al if the state of Texas does not step up to lead at this
critical moment in history. The four recommendations
outlined in this report for addressing Alin K-12 education
provide the necessary foundation to ensure that our state
is preparing the 5.5 million young people it is entrusted
to educate with the knowledge and skills that they need
to navigate this rapidly changing world with confidence.
By establishing a leadership structure, developing a
comprehensive statewide strategic plan, publishing guidance
related to Al in K-12, providing educators and administrators
with relevant professional development, and updating

student learning objectives, Texas can become a leader once
again in innovative education. Many parents, educators, and
policymakers have legitimate concerns about the impact of
Al and technology in general on young people’s cognitive and
social development. We are doing our children a disservice if
we fail to equip them with the knowledge and skills needed to
safely navigate a world powered by Al

Risks of non-action

+  Negative student mental health consequences
because students haven’t been taught how to safely
engage with and use Al tools

+  Student misuse and over-reliance on Al tools to
replace work ethic and self confidence in one’s own
abilities

«  An emerging workforce less ready to succeed

+  Uneven learning experiences across schools and

districts
+ Increased student data privacy violations
Conclusion

The state of Texas is a powerhouse of innovation. It is
where the first integrated circuit was built, where mission
controllers directed the Apollo lunar missions, and where
the first successful artificial heart transplant occurred. As we
usher in a new age of Al, Texas again can be a leader. To do
so, we must ensure that we start with an investment in our
greatest asset, the 5.5 million K-12 students sitting in Texas
classrooms today. We call on the Legislature to act now by
prioritizing statewide K-12 Al leadership, supporting the
development of practical guidance for districts, funding
educator preparation, and initiating TEKS updates. Our job is
to prepare students for their future, not our past. A strategic
approach for addressing Al literacy in K-12 education is
needed to do just that.
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Appendix A: K-12 Al Education Guidance
Documents from the United States

Alabama: Al Policy Template for Local Education Agencies

Arizona: Al Guidance for Arizona Schools

California: Learning With Al Learning About AI

Colorado: Colorado Roadmap for Al in K-12 Education;
Guidance for Integrating Al into Teaching and Learning

Connecticut: Guidance On Artificial Intelligence (AI)

Delaware: Generative Al in the Classroom Guidance

Georgia: Leveraging Al in the K-12 Setting

Hawaii: Al Guidance for Employees

Indiana: Artificial Intelligence (Al) Guidance
Kentucky: Al Guidance Brief

Louisiana: Artificial Intelligence in Louisiana Schools:
Guidance for K-12 Schools

Maine: Al Guidance Toolkit

Michigan: Artificial Intelligence Resources

Minnesota: Guiding Principles for Al in Education

Mississippi: Artificial Intelligence: Guidance for K-12 Classrooms

Missouri: Artificial Intelligence Guidance for Local Education
Agencies

Nevada: Nevada’s Stellar Pathway to Al Teaching and Learning:
Ethics, Principles, and Guidance

New Jersey: Artificial Intelligence (AI)
New Mexico: New Mexico Al Guidance for K-12 Education 1.0

North Carolina: North Carolina Generative Al Implementation
Recommendations and Considerations for PK-13 Public Schools

North Dakota: North Dakota K-12 AI Guidance Framework
Ohio: Al Toolkit

Oklahoma: Guidance and Considerations for Using Artificial
Intelligence in Oklahoma K-12 Schools

Oregon: Generative Artificial Intelligence (Al) in K-12 Classrooms

Utah: Artificial Intelligence Framework for Utah P-12
Education: Guidance on the Use of Al in OQur Schools

Vermont: AI Guidance for Education

Virginia: Guidelines for Al Integration through Education

Washington: Human-Centered Al Guidance for K-12 Public
Schools

West Virginia: Guidance, Considerations, & Intentions for the
Use of Artificial Intelligence in West Virginia Schools

Wisconsin: AI Guidance for Enhancing K-12 and
Library Education

Wyoming: Guidance for Al Policy Development
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Appendix B: K-12 Al Education Guidance
Documents from Other Countries

Australia: Australian Framework for Generative Arti-
ficial Intelligence (Al) in Schools

Belgium:

Flanders: Responsible Al in Flemish education: a
collaborative process from development to use

Wallonia-Brussels Federation: Focus - Artificial
Intelligence

Canada:

British Columbia: Considerations for Using Al
Tools in K-12 Schools

New Brunswick: Recommended Approaches to
General Artificial Intelligence

Denmark: Recommendations on the use of artificial

intelligence in teaching at the country’s youth educa-
tion programs

Japan: Interim guidelines for the use of generative Al
at the primary and secondary education level

New Zealand: Generative Al

South Korea: Education policy direction and key
tasks in the artificial intelligence era

Ukraine: Instructional and Methodological Recom-
mendations regarding the introduction and use of
Artificial Intelligence Technologies in General Sec-
ondary Education Institutions

United Kingdom: Generative artificial intelligence

(AI) in education

United States: Artificial Intelligence and Future of

Teaching and Learning: Insights and Recommenda-
tions

Uruguay: Building Artificial Intelligence for Educa-
tion



https://docs.google.com/document/d/1wvyEfkAxHrGZbYXazcKjfkmbldm1nl9i/edit
https://nau.edu/college-education/community-resources/arizona-institute-for-education-and-the-economy/generative-ai-k-12-education-guidance-arizona-educators/
https://www.cde.ca.gov/pd/ca/cs/aiincalifornia.asp
https://www.coloradoedinitiative.org/wp-content/uploads/2024/08/Colorado-Roadmap-for-AI-in-K-12-Education_August-2024.pdf
https://www.coloradoedinitiative.org/wp-content/uploads/2024/08/Colorado-Roadmap-for-AI-in-K-12-Education_August-2024.pdf
https://portal.ct.gov/das/ctedtech/commission-for-educational-technology/initiatives/artificial-intelligence?language=en_US
https://education.delaware.gov/wp-content/uploads/2024/07/delaware_generative_ai_guidance.pdf
https://login.community.gadoe.org/documents/leveraging-ai-in-the-k-12-setting
https://www.ocid-ddt.k12.hi.us/programs/technology-integration/ai
https://drive.google.com/file/d/155XYqyFR_YnHE6veanG7ZpM1NBPB2N44/view?utm_name=
https://kets.news/AI
https://louisianabelieves.com/docs/default-source/technology-footprint/ldoe-ai-guidance.pdf?sfvrsn=eb706e18_4
https://louisianabelieves.com/docs/default-source/technology-footprint/ldoe-ai-guidance.pdf?sfvrsn=eb706e18_4
https://view.genially.com/6717d13429a41768c92aa057
https://www.michigan.gov/mde/services/academic-standards/educational-technology/artificial-intelligence
https://education.mn.gov/MDE/dse/tech/AI/AIEd/
https://www.mdek12.org/sites/default/files/Offices/MDE/OTSS/DL/ai_guidance_final.pdf
https://dese.mo.gov/media/pdf/artificial-intelligence-guidance-local-education-agencies
https://dese.mo.gov/media/pdf/artificial-intelligence-guidance-local-education-agencies
https://webapp-strapi-paas-prod-nde-001.azurewebsites.net/uploads/nevadas_stellar_pathway_to_ai_teaching_and_learning_bfaf0ec049.pdf
https://webapp-strapi-paas-prod-nde-001.azurewebsites.net/uploads/nevadas_stellar_pathway_to_ai_teaching_and_learning_bfaf0ec049.pdf
https://www.nj.gov/education/innovation/ai/
https://web.ped.nm.gov/wp-content/uploads/2025/05/NM-AI-Guidance-Signed-4-29-2025.pdf
https://docs.google.com/document/d/1U-AwwwBg7glJ4ZDlcKVzARuFRPWwUWzqRN2rOgT9zlA/edit?tab=t.0
https://docs.google.com/document/d/1U-AwwwBg7glJ4ZDlcKVzARuFRPWwUWzqRN2rOgT9zlA/edit?tab=t.0
https://www.nd.gov/dpi/policyguidelines/north-dakota-k-12-ai-guidance-framework
https://innovateohio.gov/aitoolkit/ai-toolkit
https://sde.ok.gov/sites/default/files/Guidance%20and%20Considerations%20for%20Artificial%20Intelligence%20in%20Oklahoma%20Schools_version1.0.pdf
https://sde.ok.gov/sites/default/files/Guidance%20and%20Considerations%20for%20Artificial%20Intelligence%20in%20Oklahoma%20Schools_version1.0.pdf
https://www.oregon.gov/ode/educator-resources/teachingcontent/Documents/ODE_Generative_Artificial_Intelligence_(AI)_in_K-12_Classrooms_2023.pdf
https://schools.utah.gov/informationtechnology/artificialintelligence/_artificialintelligence/AIFramework.pdf
https://schools.utah.gov/informationtechnology/artificialintelligence/_artificialintelligence/AIFramework.pdf
https://education.vermont.gov/sites/aoe/files/documents/edu-aoe-ai-guidance-for-education.pdf
https://www.education.virginia.gov/media/governorvirginiagov/secretary-of-education/pdf/AI-Education-Guidelines.pdf
https://ospi.k12.wa.us/student-success/resources-subject-area/human-centered-artificial-intelligence-schools
https://ospi.k12.wa.us/student-success/resources-subject-area/human-centered-artificial-intelligence-schools
https://wvde.us/ai/
https://wvde.us/ai/
https://dpi.wi.gov/sites/default/files/imce/imt/pdf/AI_Guidance_6-5-24.pdf
https://dpi.wi.gov/sites/default/files/imce/imt/pdf/AI_Guidance_6-5-24.pdf
https://edu.wyoming.gov/wp-content/uploads/2024/06/Guidance-for-AI-Policy-Development.pdf
https://www.education.gov.au/schooling/resources/australian-framework-generative-artificial-intelligence-ai-schools
https://www.education.gov.au/schooling/resources/australian-framework-generative-artificial-intelligence-ai-schools
https://www.vlaanderen.be/publicaties/verantwoorde-ai-in-het-vlaamse-onderwijs-een-collaboratief-proces-van-ontwikkeling-tot-gebruik-visietekst
https://www.vlaanderen.be/publicaties/verantwoorde-ai-in-het-vlaamse-onderwijs-een-collaboratief-proces-van-ontwikkeling-tot-gebruik-visietekst
https://www.e-classe.be/api/v1/resource/contents/eclasse11680_664f10e5447af.pdf
https://www.e-classe.be/api/v1/resource/contents/eclasse11680_664f10e5447af.pdf
https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/ai-in-education/considerations-for-using-ai-tools-in-k-12-schools.pdf
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